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Guidance for Teams

Guidance for Teams
Template
Any part of the plan can be collapsed or expanded by clicking on the triangle next to the blue headings. You can also move through the sections of the

plan by accessing the Navigation Pane in Microsoft Word.

Commitments and Strategies
After completing the Student Interviews, discussing the Equity Self-Reflection, and reviewing recent data, including survey data, school teams should
discuss what was learned and the  review the document “How Learning Happens,” particularly page 3.  Then the team should ask, “What should we
prioritize to support our students and work toward the school we wish to be?

The team should take the answers to this question and identify 2 to 4 commitments for the 2022-23 school year.  For each commitment, the team will
identify strategies that will advance these commitments.

School teams have a lot of flexibility when selecting the commitments that are identified.  There is no requirement that commitments must align with
specific subject areas, as was required in the past.  Any of the full statements that appear on page 3 of the How Learning Happens framework, such as
“Every child can see themselves reflected in teachers, leaders, curriculum, and learning materials” could serve as a commitment.  To be meaningful, it is
important that the commitments be informed by the Student Interviews, Equity Self-Reflection, and review of recent data, and the commitments should
connect to the school’s values and aspirations.

After school teams identify their commitments, they should consider strategies that will allow the school to advance that commitment.  School teams will

need to identify how they will gauge success with this strategy, what the strategy entails, and any resources that are necessary to implement that

strategy.

Resources for the Team
NYSED Improvement Planning website: http://www.nysed.gov/accountability/improvement-planning

● Using Your SCEP to Pursue Your School’s Aspirations and Values

(video tutorial)
● Requirements for Meaningful Stakeholder Participation SCEP 

● Guidance on Interviewing Students in Advance of Developing the SCEP

● Equity Self-Reflection for Identified Schools 

● How Learning Happens 

● Writing Your SCEP 

● Developing Your SCEP -- Month by Month 

● Staying Connected with the School Community Throughout the

Development of the SCEP

● Sample SCEP: Cohesive, Relevant Curriculum

● Sample SCEP: Deepening Connections

● Sample SCEP: Graduation and Success Beyond HS

● Sample SCEP: Graduation through Relationships
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Commitment 1

COMMITMENT 1- Instructional

Our Commitment

What is one commitment we will
promote for 2022-23?

We commit to every child being engaged in meaningful learning that is relevant to them.

Why are we making this
commitment?

Things to potentially take into consideration
when crafting this response:

● How does this commitment fit into the
school’s vision?

● Why did this emerge as something to
commit to?

● In what ways is this commitment
influenced by the “How Learning
Happens” document? The Equity
Self-Reflection? Student Interviews?

● What makes this the right
commitment to pursue?

● How does this fit into other
commitments and the school’s
long-term plans?

● Our vision for our school is a place where all students learn and feel welcomed in school. Our
school will be a place where students feel supported academically, emotionally, and socially. Our
students of all backgrounds will thrive academically. In order for our students to excel
academically, we must ensure our course content is meaningful. Students learn best when the
course content is relevant to their lives. Far too often students feel that what they are learning is
disconnected to the real world; we must prevent that from taking place.

● This emerged as something to commit to because our student surveys and interviews indicated
that students do not feel interested in school. Many students indicated they did not feel that
learning was relevant or connected to them. Students indicated they wished their courses were
more related to their real lives. Additionally, the “How Learning Happens” document explains that
when students learn about something they are passionate about, people are more willing to learn
and put in more effort into learning.

● The Equity Self-Reflection survey helped guide our committee’s thinking on this topic as well. We
identified the concept of “facilitating teaching and learning practices that enable individuals to
grow as independent learners, think critically, make meaning of new concepts in multiple ways,
and apply learning to meaningful, real-world situations” as a key area of focus moving forward.
This is directly tied to our commitment. We are pursuing this because students should always see
value in their hard work. We want our students to understand that our school teaches them
important content and skills that will truly help them be successful in life.

● The school’s other commitments are connected to attendance and behavior. The attendance
piece is critical - step one for students to excel academically is showing up. Having a well-rounded
plan for attendance is paramount to having our students excel in class. Additionally, behavior is a
huge piece of the equation. Our school has historically had students receiving various discipline
referrals. When students are suspended, they are removed from the educational environment.
This prevents them from learning at that time, but it also sends a message of exclusion. We want
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Commitment 1

our students to feel welcomed, always, and teaching positive behavior will certainly help students
succeed more academically.

COMMITMENT 1- Instruction

STRATEGY METHODS GAUGING SUCCESS RESOURCES

What
strategies will
we pursue as
part of this
commitment?

What does this strategy entail? How will we know if this strategy is
making a difference? Include points
that will occur during the year that will
be helpful in gauging success.

What resources (Schedule, Space, Money,
Processes, Individuals) are necessary to
support these strategies?

Coaching
Cycles

The Instructional Coach will
engage teachers in
student-centered coaching
cycles throughout the school
year.  The coach and teachers
will be partners in setting goals
for student learning and
creating standards based
learning targets based on the
goal.

Specific to 7th and 8th grade
ELA and math coaching cycles,
discussions will include how
the students are  progressing in

During each coaching cycle, students
will be pre-assessed and the baseline
data will be documented.  Based on
the data, the next instructional steps
will be decided upon and executed.

Formative assessments will continually
be administered and reviewed
throughout the unit in order to monitor
how the students are progressing
towards the learning targets.

At the end of the unit, the students will
be assessed. The data will be
compared to the results of the

A link will be provided to the book entitled
Student Centered Coaching The Moves.
Teachers can utilize it as a resource in order to
gain a deeper understanding of the process.

The Instructional Coach and Administration
will maintain regular meetings to discuss how
the coaching cycles are progressing.
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Commitment 1

relationship to meeting the
learning targets.

The Instructional coach will
work with newly hired teachers
as soon as the school year
begins, to assist them as they
transition to their role at
Fallsburg. They will engage in
coaching cycles that include a
review of student achievement
and embedded professional
development.

pre-assessment in order to determine
the percentage of students who were
able to demonstrate proficiency of the
learning targets.

The instructional coach will conduct
learning walks to review teacher
implementation of practices and
provide ongoing targeted feedback.
Tenured teachers will be visited at
least 2x a year and non-tenured
teachers will be visited 3x per year at a
minimum, outside of coaching cycle
work.

Diverse and
inclusive
curriculum

Explore and utilize a diverse
and inclusive curriculum to
ensure feelings of equity
among the student body.

District wide Diversity Calendar
will be implemented to ensure
full support for various Diversity
Months including Black History
Month, Women's History
Month, Pride Month, etc.

The ELA department will
continue its review and
implementation of ensuring the
curriculum has elements which
are culturally responsive and
sustaining.

Utilize focus groups to discuss and
explore what diversity inclusiveness
programs might be effective with follow
up focus groups to discuss
effectiveness.

Incorporate meetings with the Equity
committee to increase understanding
and find potential resources.

Engage local advocacy groups, such
as My Brother’s Keeper, to assist in
developing programs responsive to
community diversity and inclusiveness
needs.

Resources required:  Time in 7th and 8th
grade team meetings can be allocated to
review this feedback.

Additional resources included administrative
time and department meeting time.

Time for curriculum development for teachers
to work in small groups and with the
instructional coach/administration.
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Commitment 1

Ensure appropriate monthly
celebrations for various diversity
months

Student
Equity
Caucus

Form a diverse group of
student leaders from various
backgrounds to form a Student
Equity Caucus

This group would provide feedback on
ways the building can promote
diversity, inclusion, and equity on the
building level.

Meeting time for the students to meet with
school administrators and FCSD Community
Liaison

Integrate
Current
events /
Making
connections
between
instruction
and life

To answer student questions of
‘why do we have to learn this’,
increase the use of ‘current
events’ across different
academic subjects. Teachers
who currently do not use
current events will set a goal of
integrating this practice on a
periodic basis.

This goal will be expanded to
include relevant information
and help students make
connections between
instruction and life experiences.
This will help generate
additional connections between
academic content and
students’ lives outside of
school.

Throughout the year, teachers will be
asked to reflect on their use of at least
one current event/making connections
activity to increase student
engagement with the subject matter.

Students will be given
surveys/feedback forms throughout
the year to monitor whether their
perception of the relevance of subject
matter has changed.

Our school librarian can support this activity by
making teachers aware of the different media
resources already available to teachers
(including current no cost access to New York
Times, and various other New York State
newspapers).
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Commitment 1

Civic Action
Projects

Social studies students will
identify local, state, national, or
global issues of interest to
them. Working individually or
as part of a group students will
identify steps they can take to
solve the problem.

This concept relates to
advocacy, planning,
problem-solving,
problem-based-learning, and
civics. Potential for cross
curricular projects will also be
explored.

Students will be assigned these
projects in some social studies
classes. Grades for these projects will
be reviewed to determine level of
understanding. Additionally, the
government teacher will provide
anecdotal evidence of student
engagement throughout the process.

Where applicable, classes will engage
in opportunities such as letter writing,
volunteering, or other actionable
projects.

Provide training for government teachers
either through SCR or similar training.

Industry social studies periodicals, curriculum
writing support, New York State Seal of Civic
Readiness resources

Opportunitie
s to choose
topics of
interest
and/or show
learning in
their own
ways

Students will be given greater
choice in their classes.
Students choose topics to
research, books to read, and
problems students wish to
solve.

Additionally, some classes will
provide more student choice in
ways to demonstrate their
mastery. Instead of strictly
utilizing test assessments,
these classes will encourage
the use of non-traditional
grading methods including
student portfolios, projects,

Student surveys and teacher
feedback will help determine if these
new methods are being fully utilized
and what impact they have on student
engagement/success

Professional development related to
alternative assessments, common planning
time for teachers, content-area discussions
and 7th and 8th grade-level discussions.

Provide guidance to students within lessons
regarding research and book choice, utilize the
librarian for support.

Provide professional development to teachers
on the use of student portfolios to improve
student learning outcomes and demonstrate
mastery.
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Commitment 1

songs, presentations, and
more.

Focus on
Standards
Based
Learning /
Gradual
Release
Model of
Instruction

Teachers will expand upon
work with Standards-based
learning objectives. In addition
to posting student objectives,
teachers will reference learning
objectives with students at the
beginning, middle and end of
the lesson to help students set
goals and assess their own
progress toward the goal.
Teachers will have flexibility as
to the methods and language
used in posting and
communication of the learning
objectives. “Continue working
on standards based grading
and expand on its connection
to the gradual release model”

Instructional Rounds held by the
Instructional Coach and debriefed with
administration.

Teacher observation cycles and
post-observation feedback/discussion.

Instructional Coach support and use of
existing resources.

Best practices around continuation of Gradual
Release Model will be incorporated into the
new teacher program as well as APPR
expectations materials shared with teachers.
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Commitment 1

End-of-the-Year Desired Outcomes
School teams are invited to consider if the belief statements shared below connect to this commitment. Since each commitment is unique, school teams

should decide how progress about this commitment might be noted. If the team’s answer to a “we believe” prompt is no, that section should be left

blank.

We believe these survey responses will give us good feedback about our progress with this commitment:

Survey Question(s) or Statement(s) Desired response
(e.g. % agree or strongly agree)

Student Survey
“School is interesting” -  48% agree or strongly agree in 2022,  45%
agree or strongly agree in 2021.

60%

Staff Survey
“The variety of activities and courses at this school keeps students
engaged in learning” - 65% agree or strongly agree in 2022,  54%
agree or strongly agree in 2021.

70%

Family Survey
“My child is interested in what he/she is learning in school” - 65%
agree or strongly agree in 2022,  57% agree or strongly agree in
2021.

70%

We believe having the following occur will give us good feedback about our progress with this commitment:

Quantitative data and/or qualitative descriptions of where we strive to be at the end of the 2022-23 school year.
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Commitment 1

● Student survey will show movement and improvement in the number of students who find school interesting
● Students improving their academic performance
● Teachers using more diverse course materials
● Alternative Assessments being utilized more frequently
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Commitment 2

COMMITMENT 2 - Attendance
Our Commitment

What is one commitment we will
promote for 2022-23?

We commit to improving student attendance by providing a school environment in
which every student has strong, trusting relationships with adults and peers, allowing
every student to feel safe, respected, and supported, resulting in a true sense of
belonging.

Why are we making this commitment?
Things to potentially take into consideration when
crafting this response:

● How does this commitment fit into the
school’s vision?

● Why did this emerge as something to commit
to?

● In what ways is this commitment influenced
by the “How Learning Happens” document?
The Equity Self-Reflection? Student
Interviews?

● What makes this the right commitment to
pursue?

● How does this fit into other commitments and
the school’s long-term plans?

In order for students to be successful with their schooling, they must come into the
building, making student attendance rates a clear area of focus for our school
community. This commitment fits into our school’s vision of creating a nurturing
environment, where students feel welcomed and can rely on their relationships with
adults and peers to motivate their daily attendance in the building. As we examined
chronically absent student data, we recognized that in the 2018-2019 school year,
21.9% of students in grades 7 and 8 at Fallsburg JSHS were chronically absent. In the
2020-2021 school year, 32.8% of 7th graders and 25.2% of 8th graders were
chronically absent. In the 2021-2022 school year, 35.2% of 7th graders were
chronically absent and 31.5% of 8th graders were absent for more than 10% of their
enrolled school days.  In addition, for the 2021-2022 school year, we had to contend
with students who were quarantined when exposed to a Covid-positive person. These
rolling quarantines seem to have increased student absences, as some students may
not have logged in to receive attendance credit during these times. With an uptick in
statewide cases as well, more students were absent due to known positive cases than
in prior years where a pandemic was not occurring.  Knowing this data is not trending
downward, we must commit to improving school attendance.

Our beliefs about this commitment were also influenced by various factors as we
reviewed documents, including the Equity Self-Reflection, student interviews, and the
“How Learning Happens” article. When examining equity, a wondering came up that if
we could cultivate a school and classroom environment of affirmation and
acceptance, students would show an increased investment in attending school. To
build on this, we would commit to creating systems and structures whereby we could
foster close relationships with students and families, including working with families
to gather insights into students’ cultures, goals, and learning preferences.  By
including ways to assess school climate using a variety of measures (i.e., surveys,
interviews, focus groups, informal gatherings),we will look to gather diverse
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Commitment 2

stakeholder impressions and experiences using questions that consider issues of
diversity, equity, and inclusion. This information can help inform additional choices
and plans made throughout the 22-23 school year, looking for ways to increase
student engagement and reduce chronic absenteeism rates. During our student
interviews, a need to focus on ways to improve engagement and attendance were
also highlighted, citing a need for increased recognition of students who do come to
school as well as providing additional opportunities for those who may need extra
motivation, such as through joining a club or sports team.

This attendance commitment fits into the other commitments made in this plan
because when students are excited about coming to school, it is often due to key
instructional activities or social opportunities that are present. The additional
commitments strive to support instructional practice as well as meet the
social/emotional needs of learners, building on peer and adult relationships to help
the students feel a true sense of belonging.
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Commitment 2

Key Strategies and Resources

STRATEGY METHODS GAUGING SUCCESS RESOURCES

What strategies will
we pursue as part of
this commitment?

What does this strategy entail?

How will we know if this
strategy is making a
difference? Include points
that will occur during the
year that will be helpful in
gauging success.

What resources
(Schedule, Space,
Money, Processes,
Individuals) are
necessary to support
these strategies?

Continued
Implementation of an
Attendance Team

Building administration will support an
attendance team consisting of selected
teachers, guidance counselors, Social Workers
and the Community and Family Liaison to
make contact with students and families to
collect data and information of underlying
causes for absenteeism of the identified
students in grades 7 & 8.

The attendance team will be
responsible for working
directly with students and
families in the targeted group
to identify root causes for
absenteeism and to meet with
students on a regular basis.
Each team member will be
assigned a cohort of students
with whom they will work and
be responsible for checking in
regularly.

Standing meeting time
and location. Provide
coverage for teachers as
needed, documentation
to share among the team,
monthly data reports
from the state.

Continued Support via
Attendance
Coordinators positions

Attendance coordinators meet weekly with
administration to review lists of students who
were chronically absent in prior year and
begin to assign additional interventions, such
as the check and connect program. Additional
duties include: running daily attendance reports,
daily calls home for chronic absenteeism, share
concerns and collaborate with Migrant Ed,
Maintain and update long-term state attendance

data, create home visit list for principal, plan and

promote attendance celebrations, maintain

attendance data wall, place CPS calls as needed,

Lowered chronic absenteeism
rates across the school.
Monthly checks of chronic
absenteeism rates, students
who are repeatedly on these
lists will be incorporated into
the check and connect
programs listed below.

SIG funds for positions,
funding for incentives,
awards, trips.
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Commitment 2

Hold attendance meetings for students and families

in collaboration with administration, provide

updates and progress reports to administration

bi-monthly and a final report prior to the end of

June of each school year.

7 and 8th grade team
meetings will include an
attendance review

At bi-weekly team meetings, the counselors
will review attendance patterns provided by
the attendance team and attendance reports
for the grade, including chronic absences.
School leaders and guidance counselors will
identify students in grades 7 and 8 who are at
risk of reaching chronic absentee status
monthly.

Lowered chronic absenteeism
rates in specific grades. Survey
the teachers about student
attendance. Follow up with
counselors proves successful -
students begin to attend class
more regularly.

Use specific grade level
data for chronically
absent students,
including grades and
attendance.

Check and connect
program (Attendance
Mentors)

Members of faculty/staff will be voluntarily
paired with identified students.
Will meet regularly(minimum 3x a week)  to
check in with students about issues affecting
attendance, schoolwork, etc.

Check and connect students
show a reduction in absences.
Meetings with mentors to
discuss individual progress and
next steps.

Check and connect
facilitators, staff
volunteers, food for
student lunch meetings,
tracking forms, short
term incentives

Attendance Awards
Ceremony and Bulletin
Boards

Align awards to Honor Roll ceremonies and
monthly posted attendance awards for
perfect attendance.

Quarterly reviews of
attendance averages and
reduction in chronic
absenteeism numbers.

Time within the Honor
Roll assemblies,
certificates and medals.
staff to determine lists of
students who will be
rewarded

Attendance Incentive
Lottery and
Opportunities

Each month, students with perfect
attendance or excellent attendance (1 or 2
absences) will have their names entered in a
lottery.
Choose students for perfect attendance,
excellent attendance and most improved who
will be awarded a prize (gift card, Comet gear,
etc.) Additional incentives such as trips

Monthly reviews of
attendance averages and
reduction in chronic
absenteeism numbers.

Money for prizes and
activities, chaperones for
events, school spirit
items, data for who
qualifies for incentives,
trip organizers
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Commitment 2

Attendance RoboCall
Initiative

Monthly calls to mention how many absent
days per month, asking families to set a goal
for the following month.
Congratulatory calls for students who have 0
absences for a month

Monthly reviews of
attendance averages and
reduction in chronic
absenteeism numbers.
Increased number of students
receiving the 0 Absences Call.
Parent survey on RoboCall
initiative responses.

Tech support for
robocalls, time to record
audio messages. Time to
send robocalls, gather
data from RIC.

Home Visits for
Attendance

Staff  (administrators, counselors, Community
and Family Liaison, SRO, etc.) will visit homes
of students who are chronically absent to
provide opportunities for support.

Home visits include conversations to include
where a student is and where they could be -
dreams, goals, possible future opportunities.

Students who are visited begin
to show increased attendance
numbers.

Time for principal to visit
homes, lists prepared by
teachers and counselors

Attendance Training for
Staff

Professional development for teachers about
the importance of accurate A period
attendance.  Additional reminders shared
throughout the year as necessary.

Minimized concerns with
attendance in the main office

Time for PD in opening
days in September for
teachers; office/front
desk staff to receive
training from the
Technology Department
involved in reconciling
attendance based on
staff reports

Targeted parent
meetings for chronic
absenteeism
information and
resources

Family and Community Liaison, counselors,
and administration hold meetings with
selected families to provide support and
intervention resources.

Attendance at meetings -
reduction of absences for
families who attend.

Facilitator, BOCES
supports

Meeting with Chronic
Absenteeism Students

Surveys to get to the reason/root behind their
absences.  Meeting in both larger groups and
smaller settings to discuss issues and
concerns keeping students from attending
regularly.  Work to create solution-oriented
plans to support student needs.

Survey the students to
determine their patterns and
beliefs, and to see a decline in
negative responses over time.

food, space and time to
meet in the day, survey.
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Commitment 2

Promoting after school
clubs and sports teams

Sports/ Club fairs in September and
January/February

Increased attendance and
participation in school
activities to promote
attendance in the building.

SGA supports
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Commitment 2

End-of-the-Year Desired Outcomes
School teams are invited to consider if the belief statements shared below connect to this commitment. Since each commitment is unique, school teams

should decide how progress about this commitment might be noted. If the team’s answer to a “we believe” prompt is no, that section should be left

blank.

We believe these survey responses will give us good feedback about our progress with this commitment:

Survey Question(s) or Statement(s) Desired response
(e.g. % agree or strongly agree)

Student Survey

What I learn in school helps me outside of school. (41% agree or
strongly agree in 2022 & 46% agree or strongly agree in 2021)
I enjoy going to school each day. (49% agree or strongly agree in
2021 & 41% agree or strongly agree in 2021)

50% agree or strongly agree

55% agree or strongly agree

Staff Survey
Students are on time and rarely absent from school. (13% agree or
strongly agree in 2022 & 11% agree or strongly agree in 2021)

20% agree or strongly agree

Family Survey

My child receives personal attention at school. (67% agree or
strongly agree in 2022 & 56% agree or strongly agree in 2021)
My child is excited to go to school. (57% agree or strongly agree in
2022 & 48% agree or strongly agree in 2021)

70% agree or strongly agree

65% agree or strongly agree

We believe having the following occur will give us good feedback about our progress with this commitment:

Quantitative data and/or qualitative descriptions of where we strive to be at the end of the 2022-23 school year.

A reduction in chronic absenteeism rates for the 22-23 school year to:   20% for 7th and 8th grade.
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Commitment 3

COMMITMENT 3 - Social-Emotional Commitment
This section can be deleted if the school does not have a third commitment.

Our Commitment

What is one commitment we will
promote for 2022-23?

We commit to deepening connections among Students, Staff and the Community.
This will include various methods for improving building climate and culture, as well
as a targeted focus on supporting student mental health.

Why are we making this commitment?
Things to potentially take into consideration when
crafting this response:

● How does this commitment fit into the
school’s vision?

● Why did this emerge as something to commit
to?

● In what ways is this commitment influenced
by the “How Learning Happens” document?
The Equity Self-Reflection? Student
Interviews?

● What makes this the right commitment to
pursue?

● How does this fit into other commitments and
the school’s long-term plans?

While the 2021-2022 school year was the first where we were fully in-person, even
at the conclusion of the year it is clear that many students have not regained a
sense of community within the school. Staff members have also struggled at times
to begin to feel “at home” in school like they did prior to the pandemic. We have
also seen increases in student misconduct. Students have also reported increased
mental health challenges.

This past school year the school began working to improve student mental health
and social emotional learning in various ways. We utilized additional field trips,
community events, and mental health support. These efforts will continue and
expand in the 2022-2023 school year.

In the upcoming school year there will be additional efforts to promote student
mental health through faculty training. Additionally, building administration is
undergoing training in restorative justice techniques. The In-school-suspension
program is also being revamped in order to provide additional support for students
who receive disciplinary referrals.
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Commitment 3

Key Strategies and Resources

STRATEGY METHODS GAUGING SUCCESS RESOURCES

What strategies will
we pursue as part of
this commitment?

What does this strategy entail?

How will we know if this
strategy is making a
difference? Include points
that will occur during the
year that will be helpful in
gauging success.

What resources
(Schedule, Space,
Money, Processes,
Individuals) are
necessary to support
these strategies?

Continued support
for student mental
health

Targeted training for faculty members
on how to utilize SEL instruction in
the classroom. Additionally, teachers
will receive updated training on how
to support student mental health and
look for signs a student may be
having trouble.

The district has hired a third social
worker.

The district is working to utilize an
additional part-time social worker
who is bilingual to support our
Spanish speaking population.

We will review faculty
attendance at PD
sessions.
Additionally, social
workers will generate
data on student visits.
Student surveys will
also be provided to
provide feedback from
students on their
opinion of our SEL
support.

Funding has been
budgeted to support
the bilingual social
worker position.

Extend
opportunities for
students/staff/fami
lies to engage
with one another,
particularly at the
start of the year.

Hold an orientation in August for  7th
grade students.

Offer opportunities for students to
participate in engaging/ interactive
assemblies.

We will have feedback
forms  following
activities that align with
the end-of-the-year
survey  questions
regarding student
connectedness to their
school.

Funding for student
assemblies and
activities,  including
student and  staff
planning.
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Student Team
Building Day

Students will participate in Quarterly
grade level team building activities.  The
activities will be led by the SGA team
and will include art projects, trivia,
sports, and building projects.   Students
will also participate in other activities
such as blood drives, litter plucks and
food drives.

At least 80% of the
students and staff will
creatively/collectively
participate in the
events.

Family and
Community
Engagement (FCEP)
grant funding,
building budget
funds, and other
SGA and Club
fundraising funds for
supplies and
planning.

Targeted efforts to
increase
participation in
after-school
clubs

Club/Activity Fair during lunch at the
beginning of the school year to increase
awareness of the various groups and
activities that are available to the
students.

Flyer campaign throughout the building
to advertise Clubs/Activities

Offer after-school activities based on
student interests, with explicit attention
toward those struggling with attendance.

SGA-wide field trip to Boston-
participate in community service project
in addition to other educational
opportunities - all students who actively
participated in one or more SGA
club/activity/athletic are allowed to go

At least 60%
of students will sign up
for at least one
extracurricular  activity

60% attendance at
extracurricular
activities throughout the
Fall

By December, at least
70% of  students will
stay after school at
least once a week

Bus transportation
for
extracurricular clubs,
funding of materials
for  clubs, staff to
organize and  lead
clubs, stipends for
club  advisors

Boston Field Trip

Multicultural
Community
Dinner

Offer a community dinner where
students and staff bring in dishes that
represent their cultural heritage. Dinner
would be attended by students, parents,
and staff and could coincide with another
event such as the budget vote, school

# of people in attendance

# of students that
volunteer

Students who
volunteer to
participate in the
dinner will reach out
to local food service
businesses for
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play, concert, etc. donations of
necessary supplies
(trays of food,
paper/plastic
utensils, beverages,
etc.)

Staff volunteers to
run the dinner

Community
Service
Projects /
Activities

Provide fatherhood training programs
that help fathers play a positive role in
the lives of their children (Strengthening
Families Program).

Family Engagement Day

In partnership with the Fallsburg Police
Department, six one-hour career
development workshops will be
provided to students.

In partnership with Sullivan County
Department of Community Services,
three one-hour parent and student
workshops on Mental Health topics will
be provided.

In partnership with Literacy Volunteers
of America, two parent workshops will
be provided to improve the literacy of
both English and Spanish-speaking
parents and students.

In partnership with Fallsburg Library,
three parent and community education
sessions will be provided to address

Evaluations at the end of
each session will
determine if the strategy is
making a difference.

Attendance greater than
300 participants.

Evaluations at the end of
each session will
determine if the strategy
is making a difference.

Attendance and
evaluations at the end of
each session will
determine if the strategy
is making a difference.

Attendance and
evaluations at the end of
each session will
determine if the strategy
is making a difference.

Attendance and
evaluations at the end of

Funding - Family and
Community
Engagement Program
(FCEP).

Partnership
agreements.

21



Commitment 3

topics such as using community
resources, school readiness,
transitions, and linking to service needs
of parents and students.

each session will
determine if the strategy
is making a difference

STAR Meetings Weekly meetings with STAR members
(administration, counselors, social
workers, psychologists, SRO)  to
discuss students of concern to develop
possible targeted interventions.

Develop a shared drive on Google to
incorporate information from
Attendance meetings

Decreased repeat
referrals for identified
students

Increased attendance for
identified students

Building principal,
assistant principal,
school counselors,
social workers,
psychologists, and
SRO meet once a
week.

County resources
and programs for
referrals.

Positive
Behavior

Interventions
and Supports

(PBIS)  to
increase

engagement
and positive

connection and
behavior among

students

Weekly PBIS meetings.

Hosting celebratory events

Positive reinforcement incentives

Introduce the PBIS matrix to 7th  grade
students, discuss PBIS at gradewide
class meetings.

Philadelphia Field trip for 9th grade -
community building

Decrease referrals

Increase engagement,
attendance, cooperation
and foster positive
connections with staff,
students and community.

Encourage students to
be respectful,
responsible and ready to
work.

Building
administration,
teachers and
assistants  meeting
once a week to
brainstorm progress
and interventions.

Funds for event
planning and
incentives.

PBIS coordinators

Field trip funds for
9th grade
community building
trip

Olweus Class meetings which allow students to Teachers complete a log Middle School -
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discuss specific topics. This happens
weekly in grades 7 & 8 and monthly in the
high school 9-12.

to provide feedback of
the class meetings and
future lessons.

Students complete Exit
Ticket and provide
feedback on the class
meetings

Students can suggest
topics for upcoming
meetings.

Weekly class
meetings
High School-
Monthly meetings

BOCES liaison to
provide Olweus

Comet
Commitments class
meeting expectation
posters

OLWEUS
coordinator

PTO Involvement Continued support of PTO with monthly
meetings.

Participation at meetings,
improvement in school
climate indicators per
annual surveys.

PTO Officers,
Teacher Liaison,
Admin Liaison,
space and time for
monthly meetings,
access to copier for
printings/mailings,
babysitting for
parents with young
children (student
volunteers).

Review and
implementation of
ISS/OSS  Program

For ISS, students will have entry and exit
forms to guide their mindset and
encourage reflection. Students will work
with ISS teacher with a restorative justice
framework.
Students returning from OSS will engage
in a re-entry meeting on the morning they
return from their suspension.

Reduction in recidivism ISS teacher and
Restorative Justice
framework
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7th/8th Grade
Student Orientations

These are the ways Fallsburg JSHS will
address the needs for students in grade 7
and 8  to transition from elementary to
middle school:
·An orientation for 7th grade students to
meet teachers and become familiar with
the school building, including
expectations for hallways and transitions
will be held prior to the first regular day of
classes.
-First day of school will allow teachers to
review the Student Handbook as well as
engage in team building activities
·There will be an expectation that
teachers greet students at the door
before class and are visible in hallways
between classes.
·Continue the use of PBIS expectations
already established to promote expected
behaviors in hallways, cafeteria and
classrooms.
· Establish regular (at least monthly)
celebrations that recognize students who
are modeling expected behaviors.

Reduction in referrals PBIS/SGA supports,
teacher reminders

Positive Action (SEL
Program)

A Social Worker that we have funded
through a RISE grant program will deliver
Positive Action lessons to students in
selected study halls across grades.

Reduction in referrals Positive Action
training and support
time for teachers to
be made aware of its
relevance to the
social emotional
curriculum.

Creation of yearly Help engage students of all backgrounds Feedback from school’s Resources to
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diversity calendar through the creation of a school-wide
Diversity Calendar to ensure the building
is fully implementing plans to celebrate
diversity months including Hispanic
Heritage Month, Black History Month,
Pride Month, etc

Student Equity Caucus promote these
monthly celebrations
including signage.
Support for prizes
for poster contests
and essay contests.
Fiscal support for
other celebrations.
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End-of-the-Year Desired Outcomes
School teams are invited to consider if the belief statements shared below connect to this commitment. Since each commitment is unique, school teams

should decide how progress about this commitment might be noted. If the team’s answer to a “we believe” prompt is no, that section should be left

blank.

We believe these survey responses will give us good feedback about our progress with this commitment:

Survey Question(s) or Statement(s) Desired response
(e.g. % agree or strongly agree)

Student Survey

My teachers are interested in my life and who I am. 44% agree or
strongly agree in 2022,  53% agree or strongly agree in 2021.

My school does a lot in my community to help students learn
(ie:sponsor parent and family workshops). 48% agree or strongly
agree in 2022,  45% agree or strongly agree in 2021.

At this school students do not get in fights or hurt each other. 16%
agree or strongly agree in 2022,  16% agree or strongly agree in
2021.

60% agree or strongly agree

55% agree or strongly agree

25% agree or strongly agree

Staff Survey

Students do not threaten and/or bully each other at this school.
20% agree or strongly agree in 2022,  41% agree or strongly agree
in 2021.

Students know how to care for themselves (health, stress
management). 29% agree or strongly agree in 2022, 35% agree or
strongly agree in 2021.

Students can process their emotions effectively in order to
complete their schoolwork. 36% agree or strongly agree in 2022,
28% agree or strongly agree in 2021.

40% agree or strongly agree

40% agree or strongly agree

45% agree or strongly agree
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Family Survey Students do not threaten and/or bully each other. 32% agree or
strongly agree in 2022,  29% agree or strongly agree in 2021.

50% agree or strongly agree

We believe having the following occur will give us good feedback about our progress with this commitment:

Quantitative data and/or qualitative descriptions of where we strive to be at the end of the 2022-23 school year.
High Participation in after-school clubs (90 % of students staying at least once a week).

All students complete Service-learning projects, which are showcased in the community.

Decrease in student referrals.

Increase in parent participation in events.

Evidence-Based Intervention
All CSI and TSI schools must implement at least one evidence-based intervention as part of its SCEP. The intervention identified must meet the criteria of

a Tier 1, Tier 2, or Tier 3 evidence-based intervention under ESSA. More information can be found at:

http://www.nysed.gov/accountability/evidence-based-interventions

Schools may choose one of three options for identifying their evidence-based intervention:

Option 1: Selecting a strategy from the State-Supported Evidence Based Strategies located at:

http://www.nysed.gov/accountability/state-supported-evidence-based-strategies
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Option 2: Selecting an evidence-based intervention identified in one of three clearinghouses: What Works Clearinghouse, Social Programs That Work, or

Blueprints for Healthy Youth Development

Option 3: Reviewing research to identify its own evidence-based intervention that meets the criteria for ESSA evidence-based intervention Tier 1, Tier 2,

or Tier 3 found at: http://www.nysed.gov/accountability/evidence-based-interventions

Directions: Place an "X" in the box next to the path the school has chosen for identifying its evidence-based intervention and follow the corresponding

directions for that path.

X State-Supported Evidence Based Strategy
If “X’ is marked above, provide responses to the prompts below to identify the strategy and the commitment(s) it will support:
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Evidence-Based Intervention Strategy
Identified

Align High School and College Courses to Increase
Post-Secondary Transition Outcomes

We envision that this Evidence-Based
Intervention will support the following
commitment(s) as follows

Aligning High School and College Courses to Increase
Post-Secondary Transition Outcomes will directly support our
commitment to a rigorous and engaging academic curriculum.

We will be implementing an in-house Associates Program with the
local University, SUNY Sullivan. 11th and 12th graders will be able
to take 2 years of college classes before they graduate from high
school and this will culminate with an Associates Degree.

Additionally, teachers at various levels will work to proactively teach
students the study skills needed to be successful in these classes.
The goal is not for this track to be possible for advanced students,
but we want all students to have this opportunity.

Evidence-Based Intervention Strategy
Identified

Principal Leadership Development

We envision that this Evidence-Based
Intervention will support the following
commitment(s) as follows

Having specific support for building leaders will help support all
three of our SCEP plan goals: academic, attendance, and behavioral
objectives. This strategy will include participating in educational
leadership conferences, professional development opportunities, as
well as site visits to other schools.

Both the Principal and Assistant Principals will participate in this
ongoing development. The goal will be to identify successful
practices both in other schools and in conferences, PD sessions.

Building leaders will then work internally to implement new
practices based on this professional learning. This leadership
development would focus on practices that improve academics,
attendance, and behavior.
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Our Team’s Process
Background
NYSED requires that the SCEP is developed in consultation with parents and school staff, and in accordance with §100.11 of Commissioner’s Regulations.

All schools are expected to follow the guidelines outlined in the document "Requirements for Meaningful Stakeholder Participation" found at:

http://www.nysed.gov/common/nysed/files/programs/accountability/scep-requirements-stakeholder-participation.pdf This section outlines how we

worked together to develop our plan.

Team Members
Use the space below to identify the members of the SCEP team and their role (e.g. teacher, assistant principal, parent).

Name Role

Sally Sharkey Assistant Superintendent

Kyle Roddey Principal

Shana Bruestle Assistant Principal

Suzanne Lendzian Director of Athletics

Michele McCoy Assistant PPS Director

Aleta Lymon Family and Community Liaison

Kasey Conrow Instructional Coach

Elisa Baum Teacher

Carlye Bertholf Teacher

Tobi Magnetico Teacher

Craig Jankowski Teacher

Suzanne Rada-Yates Teacher

Colleen Keaveney Teacher

Penny Esposito Teacher

Heather Grodin Teacher

Megan Ollive Teacher

Dillon Paul Teacher

Verna Greer Parent, PTO President
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Faith Mahnken Parent

Andrea Hooks Parent

Isabella Frunzi Student

Emily Collura Student
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Our Team’s Steps
Our plan is the result of collaborating to complete several distinct steps:

1. Interviewing Students

2. Completing the Equity Self-Reflection for Identified Schools

3. Reviewing Multiple Sources of Data and Feedback

4. Clarifying Priorities and Considering How They Connect to School Values

5. Writing the Plan

6. Completing the” Leveraging Resources” document

Meeting Dates
We completed the steps above across multiple meetings.  Below is a list of dates we met as a team and what occurred during those meetings.

Meeting Date Interviewing
Students

Completing the
Equity
Self-Reflection
for Identified
Schools

Reviewing
Multiple
Sources of Data
and Feedback

Clarifying
Priorities and
Considering
How They
Connect to
School Values

Writing the
Plan

Completing
the”
Leveraging
Resources”
document

Apr 28, 2022 x x x

May 10, 2022 x x x

May 19, 2022 x x
May 20, 2022 x x

May 23, 2022 x x x x
June 6, 2022 x x x

June 24, 2022 x x

Jul 5, 2022 X
July 11, 2022 x
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Learning As A Team
Directions
After completing the previous sections, the team should complete the reflective prompts below.

Student Interviews
Describe how the Student Interview process informed the team’s plan
We conducted interviews with different student groups. These interviews included meeting with Student Government Association
members as these are the elected representatives of the student body. It was important for us, however, to also engage other
students who may not be in leadership roles. We encouraged all students throughout the school to participate in the interview
process. Some interviews were conducted in small groups, and others were done individually. We also pushed-in to study halls and
spoke to students in order to get a genuine flavor for the students’ perceptions and thoughts. When the interviews had concluded we
had engaged over 15 percent of our student body. Additionally,  we put out digital surveys to students to get their feedback to some of
our interview questions. These were anonymous so it allowed us to gain additional insights when students were not willing to speak
up on record.

It was clear throughout the interview process that many students did not enjoy school. Students held positive views of the teaching
staff, however, they still did not enjoy many classes. It was clear that the students did not feel a deep connection to their content.
They did not see many of their classes as relevant to their real lives. Many students also indicated in the interviews that they did not
have specific goals for after graduation. Some students reported that they knew many peers who did not seem to care whether or not
they graduated. It was clear that in order to improve our school community we had to develop a plan that helped students feel a
deeper connection with their school, their courses, and each other.

Our committee looked at this challenge through the prisms of academics, attendance, and behavior/social-emotional needs. The
interviews and the subsequent results helped our subcommittees look at each topic based on how we could best help students feel
connected to the school and each other. Our group aimed to create structures that will track data, improve social connections, support
learning, and make school more enjoyable for students.

33



Learning As A Team

Equity Self-Reflection
Describe how the Equity Self-Reflection informed the team’s plan
When we met as a team to complete the Equity Self-Reflection, it became clear to all of our stakeholders that equity needed to be a
focus of our planning. As we reviewed the survey results, there were many areas in which we were considered Integrating, as we
believed our school’s practices exhibited an understanding and use of knowledge and skills in the practice, but there were also many
areas where our practice was Emerging, as we could only demonstrate beginning knowledge and skills with limited use of the defined
practice. As no practices were highlighted as Sustaining, we realized that our 22-23 SCEP needed to continue to develop a focus
where selected practices were implemented with fidelity and a clear eye on equity within the Junior Senior High School.

As our commitment sub-committees met to design strategies to support either instruction, attendance, or social-emotional needs, we
asked all stakeholders to review the equity practices that were noted as emerging and integrating in order to include these elements
within their plans. With regard to a welcoming and affirming environment as well as Inclusive Curriculum and Assessment,  we are
planning activities to foster the development of close relationships with students and families, including working with families to gather
insights into students’ cultures, goals, and learning preferences, as well as continue to build our social-emotional programs around
restorative justice. We are looking to revitalize elements of the curriculum to affirm student identities with a focus on a diverse and
inclusive curriculum, as well as integrating current events into monthly instruction. We reflected on the work completed in the 21-22
school year with the ELA department and its curriculum audit to determine whether or not selected texted needed to be modified,
adjusted, or replaced based on teacher feedback of a shared checklist that had been adopted by the Metropolitan of Research on
Equity and the Transformation of Schools.

To further equity practices around High Expectations and Rigorous Instruction, our team is committed to including inviting the staff to
facilitate teaching and learning practices that enable individuals to grow as independent learners, think critically, make meaning of
new concepts in multiple ways, and apply learning to meaningful, real-world situations. There are also specific plans regarding civic
engagement projects and school-based student leadership opportunities, including work with the My Brother’s Keeper Challenge
Grant. Additionally, the instructional coach will support teachers in conducting cross-curricular culturally responsive-sustaining
planning sessions by providing forums for collaborative planning, drafting, mapping, and aligning.
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Submission Assurances, Instructions and Next Steps
Submission Assurances
Directions: Place an "X" in the box next to each item prior to submission.

1. X The SCEP has been developed in consultation with parents, school staff, and others in accordance with the NYSED Requirements for
Meaningful Stakeholder Participation to  provide a meaningful opportunity for stakeholders to participate in the development of the plan and
comment on the plan before it is approved.

2. X The SCEP will be implemented no later than the beginning of the first day of regular student attendance.

3. X Professional development will be provided to teachers and school leaders that will fully support the strategic efforts described within this plan.

Submission Instructions
CSI Schools: When your plan is ready for review, please share the plan with your NYSED liaison.  Plans should be shared before July 30, 2022.

TSI Schools: When your plan is ready for review, please share the plan with your District, which will approve your plan.  Plans will need to be approved

before the first day of the 2022-23 school year.

Next Steps
1. In addition to having their plan approved by NYSED, CSI Schools will need to make sure that their plan has been approved by the Superintendent

and the Board of Education (in New York City, the Chancellor or the Chancellor’s designee) before the first day of the 2022-23 school year.

2. The approved CSI and TSI plans will need to be posted on the District’s website.

3. Both CSI and TSI schools will need to complete the Leveraging Resources to Support the SCEP document and provide the document to their

District.  This document will be incorporated into the District’s DCIP Planning Document, which will inform the 2022-23 DCIP.

4. Schools should plan to begin implementing their plan by the first day of the 2022-23 school year.  Schools should continually monitor their

implementation and make adjustments to their plans when appropriate.
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